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AHHoTauusi: B crathe paccmarpuBaeTcsi peNpe3eHTalus JKEHCKHX O00pa3oB W UX
oOpa3oBarenbHass 3HAUYUMOCTh B aHTIHMICKOM W y30ekckoil nmreparype XX Beka. Llenb
UCCIICIOBAaHHSI COCTOUT B CPAaBHUTEIHLHOM aHAJHM3€ TOTO, KaK KCHCKHE MEPCOHAXH BBITIOIHSIIOT
GyHKIMIO He(POPMATBHOTO «y4eOHOTO IUIaHay, (OPMHUPYS y YUTATENS ITUYECKUE OPUEHTHUPBI,
TeHJEpHBIE OXUJAHWA W TPEICTaBICHUS 00 AareHTHOCTH. MEeTOJ0J0THS — BKJIIOYAeT
CPaBHHTEIIFHOE JIUTEPATypOBECHNE, PEMUHUCTCKYIO HappaTOJIOTHIO M PEIEITHBHBINA MOIX0 K
YTEHUIO; MATEPUAIIOM CITy)KaT BHIOOPOYHBIE TEKCTHI aHIJIMHCKOTO MOAEPHHU3MA U TOCIIEBOCHHOM
Ipo3bl, a TaKKe y30eKCKasi Mpo3a M IM033Usl, CKJIAIbIBABIIMECS B YCIOBHSIX MOJEPHHU3AIMU H
MIO3/IHECOBETCKOW KyNIbTyphl. HaydHas HOBM3Ha COCTOMT B pa3pabOTKe MHTETPaTUBHOM
THUIIOJIOTHH JKEHCKHX O0pa3oB Kak 0Opa3oBaTENbHBIX arcHTOB: HPAaBCTBEHHBIC CBHJICTEINH,
XPaHUTEIBHUIBI TMAMSTH, TPYIAOBbIE CYOBEKThI M IEJAarOrMYeCKUe MEIHAaTOPbl CEMbU U
coobmectBa. [TokazaHo, 4To KeHCKHE 00pa3bl ICHCTBYIOT KAK HHCTPYMEHTHI BOCIIUTAHUS Yepe3
IIOBECTBOBATENBHYIO BIIACTh, CAMBOJIHKY U apQEeKTHBHYIO HICHTH()HUKALIUIO.

Abstract: This article investigates women’s images and their educational importance in
twentieth-century English and Uzbek literature through a comparative lens. It asks how literary
representations of women operate as informal pedagogies that cultivate ethical judgment,
gendered self-understanding, and notions of agency in readers. The study integrates comparative
close reading with feminist narratology and reception-oriented analysis, drawing on selected
English modernist and postwar texts and Uzbek prose and poetry shaped by modernization and
late-Soviet cultural frameworks. The article’s novelty is an integrative typology of women’s
images as educational agents: moral witnesses, custodians of memory, laboring subjects, and
pedagogical mediators within family and community. Findings show that women’s portrayals do
not simply mirror social transformations; they actively educate by distributing narrative authority,
organizing symbolic value, and enabling affective identification.
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Introduction

Women’s images in twentieth-century literature are among the most persistent sites where
societies debate modernity, morality, work, family, and the legitimacy of voice. In both English
and Uzbek literary traditions, women characters often carry more than plot responsibilities: they
become vehicles through which readers learn how to evaluate conduct, interpret social change,
and imagine permissible futures. Yet comparative scholarship has tended to separate English
modernist and postwar debates on gender, subjectivity, and narrative form from Central Asian
and Uzbek literary trajectories shaped by modernization, Soviet cultural policy, and local ethical
imaginaries. As a result, the educational importance of women’s representations has frequently
been treated as a secondary effect, rather than a constitutive literary function that operates
through characterlzatlon focahzatlon metaphor and the orgamzatlon of sympathy. Recent work
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comparative approaches have clarified how national canons encode distinct pedagogical
priorities within literary aesthetics [1; 2]. For Uzbek literature, studies of cultural memory and
social ethics have further shown that literary figures, especially women, mediate continuity and
transformation across generations [3]. In Anglophone criticism, attention to the gendered politics
of modernist interiority and postwar realism has foregrounded women’s experience as an
epistemic problem and a moral claim [4].

This article addresses the research problem of how women’s images in twentieth-century
English and Uzbek literature function as informal education, understood as the cultivation of
values, interpretive habits, and social imagination beyond institutional schooling. The study asks
three questions: first, what recurring types of women’s images appear across the two traditions,
and what educational roles do they perform; second, by what textual mechanisms do these
images teach, including narrative authority, affective alignment, and symbolic economy; third,
how do historical pressures specific to each tradition reshape the same educational function, for
example by relocating it from public discourse to domestic space or from explicit didacticism to
implicit ethical testing. The purpose is to develop a comparative typology that is sufficiently
abstract to travel across canons, yet concrete enough to remain grounded in textual analysis. The
article contributes novelty by conceptualizing women’s images as educational agents rather than
merely thematic indicators of “the woman question,” and by mapping a shared set of pedagogical
functions that persist despite differing aesthetic programs and sociohistorical constraints.
Practically, the findings are relevant to literature pedagogy, curriculum design in philology
programs, and interpretive frameworks for teaching twentieth-century texts as cultural education
rather than only artistic heritage.

Materials and Methods

The research material consists of selected twentieth-century English and Uzbek literary texts
representing key aesthetic and historical phases: English modernism and postwar prose, and
Uzbek prose and poetry shaped by early modernization, Soviet-era social transformation, and
later twentieth-century reconfigurations of memory and identity. Selection followed a criterion
of representational centrality, namely texts in which women characters or women-coded
narrative positions carry ethical and epistemic weight and where their depiction intersects with
education, whether explicitly (as teaching, schooling, mentoring) or implicitly (as moral
formation and social modeling). The corpus was read in original languages where possible and in
scholarly translations where necessary, with attention to translation-mediated shifts in agency,
evaluative terms, and forms of address that affect educational meaning.

Methodologically, the study combines comparative close reading with feminist narratology
and a reception-oriented perspective. Comparative close reading enables the alignment of motifs,
character functions, and narrative structures without collapsing historical specificity. Feminist
narratology provides tools for analyzing who speaks, who sees, and who is authorized to
interpret events, treating focalization and voice as gendered distributions of epistemic legitimacy.
Reception-oriented analysis frames educational importance as an effect produced in the reader’s
encounter with narrative patterns of identification, distance, and moral testing. The interpretive
procedure moved from micro-level textual markers (metaphor clusters, speech acts, free indirect
discourse, patterns of silence) to meso-level functions (care, labor, memory, dissent) and then to
macro-level typology. The methodological justification follows the view that gender in literature
is not only a represented content but a structuring principle of narrative cognition and ethical
attention [1; 5].

Results

The analysis yields an integrative typology of women’s images that recur across twentieth-
century English and Uzbek literature, each associated with a distinct educational function. The
first type is the moral witness. This figure appears as a character whose suffering, endurance, or
refusal to normalize cruelty becomes an ethical measuring device for the narrative world. The
educational effect is produced by positioning the reader to evaluate institutions and intimate
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relations through her vulnerability and moral clarity. The second type is the custodian of cultural
memory. Here, women carry intergenerational knowledge through domestic rituals, storytelling,
and acts of remembrance, often operating as living archives where historical rupture is translated
into everyday meaning. This image teaches continuity, responsibility, and the cost of forgetting
by embedding public history into private life.

The third type is the laboring subject. Women are represented as workers inside and outside
the home, and labor is narrated not only as economic necessity but as a discipline of competence
and dignity. Educational importance emerges through depictions of skill, patience, and the moral
economy of effort, which invite readers to reinterpret “ordinary” work as a site of value
production and self-respect. The fourth type is the pedagogical mediator. This figure may be a
mother, teacher, elder sister, or community mentor who translates social norms into lived
practice and negotiates conflict between tradition and change. The educational function is not
simply the transmission of rules but the modeling of judgment under constraint, including how to
balance care with autonomy and loyalty with self-protection.

Across both traditions, these types are realized through three stable textual mechanisms.
First, narrative authority is distributed to women through focalization, interior monologue, or
privileged access to evaluative language, thereby making women’s perception a standard for the
reader’s interpretation. Second, symbolic economy assigns women key metaphors of home,
threshold, light, or silence, where the symbolic load directs the reader’s moral attention toward
protection, loss, and responsibility. Third, affective identification is staged by aligning the reader
with women’s constrained choices, producing educational insight through sympathy and
discomfort rather than through explicit instruction. The results also indicate a recurrent tension
between didactic clarity and aesthetic ambiguity: English modernist techniques often educate
through uncertainty and fractured consciousness, whereas Uzbek texts more frequently blend
psychological portrayal with socially legible ethical framing, even when critique is indirect.

Discussion

Interpreting these results in relation to existing scholarship suggests that the educational
importance of women’s images is best understood as a narrative technology rather than a
thematic supplement. Feminist criticism has long argued that literary form produces gendered
subjectivity, but the present typology clarifies how that production becomes pedagogical: the
moral witness educates through ethical calibration, the custodian of memory through temporal
orientation, the laboring subject through valuation of competence, and the pedagogical mediator
through modeling practical judgment. This aligns with theories of gender as performed and
regulated within cultural texts while adding a comparative dimension that highlights convergent
functions under divergent historical pressures [1; 2]. The comparative findings also nuance the
assumption that modernist experimentation is the primary route to ethical complexity. In Uzbek
literature, ethical complexity often emerges from the negotiation of communal expectations,
where women’s agency is articulated through relational strategies, coded speech, and the
management of reputational risk rather than through overt individualist rebellion. This does not
diminish agency; it relocates it into culturally legible forms of action.

The discussion further indicates that twentieth-century upheavals intensify women’s
educational role because women are frequently positioned at the hinge between private survival
and public ideology. In English postwar contexts, women’s images often expose the
contradictions of domesticity, welfare, and trauma, educating readers about the invisible costs of
social arrangements. In Uzbek contexts shaped by modernization and Soviet cultural narratives,
women’s images often mediate between official ideals and everyday ethics, educating readers in
interpretive bilingualism: the ability to read public scripts while maintaining private moral
knowledge. Such findings resonate with studies of cultural memory, where literature functions as
a repository and a workshop of social meaning, and women are frequently the privileged carriers
of mnemonic labor [3; 6].
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Two limitations should be acknowledged. First, the corpus is selective and cannot exhaust
the diversity of twentieth-century English and Uzbek writing; the typology therefore claims
transferability as an analytic tool rather than comprehensive coverage. Second, reception is
inferred from textual cues and critical contexts rather than measured empirically; future research
could integrate classroom-based studies or reader-response data to test how these images shape
learners’ attitudes. Further work might also examine translation as an educational filter, asking
how the pedagogical force of women’s images shifts when honorifics, kinship terms, or registers
of modesty and dissent are rendered into another language [5]. Despite these constraints, the
typology offers a stable comparative vocabulary for discussing women’s images not only as
representations but as structured invitations to learn.

Conclusion

The study demonstrates that women’s images in twentieth-century English and Uzbek
literature operate as informal educational systems that cultivate ethical judgment, social
imagination, and models of agency. By proposing an integrative typology of the moral witness,
the custodian of cultural memory, the laboring subject, and the pedagogical mediator, the article
shows that women’s representations teach through narrative authority, symbolic organization,
and affective alignment. The comparative perspective clarifies both convergence and difference:
across traditions, women’s portrayals consistently concentrate moral and mnemonic
responsibilities, while historically specific pressures shape whether education occurs through
modernist ambiguity, socially legible ethical framing, or relational agency under constraint. The
article’s central contribution is to reframe women’s images as active educational agents
embedded in literary form, thereby providing a coherent analytic framework for research and for
teaching twentieth-century English and Uzbek texts in philological and pedagogical contexts.
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