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Abstract. Model United Nations (MUN) has established itself as one of the most consequential
forms of simulation-based learning in the realm of international education, providing participants with
a rich environment in which to develop critical thinking, diplomatic communication, public speaking,
negotiation, and research skills. This article undertakes a comprehensive analytical and descriptive
examination of MUN as an educational methodology within the global and specifically Central Asian
contexts, with a focused case study on Uzbekistan, including an in-depth assessment of TIMUN
(Tashkent International Model United Nations) and a survey of smaller-scale MUN conferences that
have proliferated across Uzbekistan's universities, lyceums, and international schools over the past
decade. Drawing on a mixed-methods approach that combines systematic literature review, document
analysis, and observational data, the study traces the historical development of MUN globally,
interrogates its pedagogical foundations rooted in active learning and constructivist theory, and
examines how these principles manifest in the Uzbek institutional context. The findings indicate that
MUN participation substantially enhances delegates' awareness of global governance mechanisms,
strengthens cross-cultural communication competencies, and fosters a sense of global citizenship that
extends well beyond the conference room. The article also identifies structural challenges confronting
MUN organizers in Uzbekistan — including resource constraints, linguistic barriers, and the need for
faculty mentorship — while pointing toward evidence-based recommendations for the sustainable
development of the MUN movement in the country. A comparative jadval (table) documenting the
landscape of MUN conferences currently active in Uzbekistan is provided to situate the discussion
empirically.

Keywords: Model United Nations (MUN), Diplomatic simulation, Global civic competency,
Active learning, Constructivist pedagogy, TIMUN, Tashkent, Uzbekistan, Youth diplomacy,
International education, Negotiation skills, Global citizenship, Higher education, Secondary education,
Central Asia.

Introduction
The landscape of international education has undergone transformative shifts over the past several
decades, with educators and policymakers increasingly recognizing that the competencies demanded
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by an interconnected, multipolar world cannot be imparted through passive instruction alone. Among
the repertoire of experiential and simulation-based pedagogical approaches that have gained traction in
secondary and tertiary institutions worldwide, Model United Nations stands out as a uniquely
multidimensional and historically enduring intervention. Since its earliest antecedents in the interwar
period — when Harvard and Oxford students began organizing simulations of the League of Nations
in the 1920s — MUN has evolved from a small collegiate exercise into a genuinely global educational
movement, enrolling hundreds of thousands of young people across more than 130 countries each year
in conferences that replicate the procedural, deliberative, and negotiating dynamics of the United
Nations system and affiliated intergovernmental bodies (Engel, Pallas & Lambert, 2017; United
Nations Association of the United States of America, 2023).

The pedagogical value ascribed to MUN is considerable and multifaceted. Participants, typically
referred to as delegates, are assigned to represent member states, international organizations, or other
stakeholders in committees that deliberate on issues ranging from climate change and nuclear non-
proliferation to global health and humanitarian law. In preparing for and actively engaging in these
simulations, delegates must conduct rigorous background research on their assigned country's foreign
policy positions, draft formal working papers and resolution clauses consistent with the procedures of
parliamentary diplomacy, negotiate with fellow delegates whose assigned positions may be
diametrically opposed to their own, and ultimately produce consensus-driven or majority-supported
resolutions that reflect the real-world complexity of multilateral decision-making (Boyer, Hudson &
Butler, 2000; Krain & Shadle, 2006). This constellation of tasks places MUN in the upper registers of
Bloom's revised taxonomy of cognitive objectives, demanding not merely knowledge recall or
comprehension but analysis, evaluation, and synthesis — precisely the higher-order thinking skills that
twenty-first century employers and institutions of civil society most urgently seek (Crossley-Frolick,
2010).

Beyond its cognitive dimensions, MUN has been documented to foster significant affective and
interpersonal growth. Delegations that include participants from diverse national, linguistic, and
cultural backgrounds create what social psychologists describe as conditions of structured contact, in
which individuals are brought together in cooperative, equal-status roles around shared goals —
conditions theorized by Allport's (1954) contact hypothesis as most conducive to reducing intergroup
prejudice and building cross-cultural empathy. Scholars including Engel, Pallas and Lambert (2017)
have found that MUN alumni frequently report heightened identification with cosmopolitan or global
citizen identities, increased sensitivity to the structural inequalities embedded in global governance,
and stronger commitments to civic engagement and international cooperation than demographically
comparable peers who did not participate in simulations. These outcomes are particularly salient in the
post-Cold War period, characterized by the emergence of transnational challenges — climate crisis,
pandemic preparedness, forced migration, cyber governance — that self-evidently transcend the
problem-solving capacity of any single nation-state and therefore demand future citizens who can
think and act across national boundaries.

Within the specific context of Central Asia, and Uzbekistan in particular, MUN represents a
relatively recent but rapidly accelerating phenomenon whose growth trajectory deserves close
scholarly attention for several reasons. Uzbekistan, a landlocked nation of approximately 37 million
people that declared independence from the Soviet Union in 1991, has embarked since 2016 on a
wide-ranging program of social, economic, and educational reform under President Shavkat
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Mirziyoyev, explicitly articulating a vision of Uzbekistan as an open, internationally engaged state
committed to developing human capital, expanding digital infrastructure, and integrating its youth into
global knowledge networks (Government of Uzbekistan, 2017, 2022). Within this macro-policy frame,
the promotion of English-medium education and internationally recognized pedagogical practices —
including simulation-based learning — has become a strategic educational priority. The proliferation
of MUN conferences across Tashkent and beyond, from flagship international events such as TIMUN
(Tashkent International Model United Nations) to smaller, locally organized competitions at regional
universities and secondary schools, constitutes a grassroots educational response to these national
ambitions, one that has emerged partly through institutional initiative and partly through student-
driven enthusiasm.

TIMUN, organized primarily under the auspices of Westminster International University in
Tashkent (WIUT) in partnership with other institutions, has grown since its founding to become the
most prominent MUN conference in Central Asia in terms of international participation, committee
diversity, and procedural sophistication. It draws delegates not only from Uzbekistan's own
universities but increasingly from other Central Asian states, Russia, and beyond, creating a genuinely
multilateral deliberative environment that closely approximates the atmosphere of major global MUN
conferences such as HMUN (Harvard Model United Nations), NMUN (National Model United
Nations in New York), or THIMUN (The Hague International Model United Nations). Alongside
TIMUN, a constellation of smaller-scale conferences — TashMUN at the International School of
Tashkent, TUMUN at the University of World Economy and Diplomacy (UWED), conferences
organized at the National University of Uzbekistan (NUUz), and regional events in Samarkand and the
Fergana Valley — has created an increasingly dense ecosystem of MUN activity that offers entry
points to participants at every level of experience and language proficiency.

Despite the significance of these developments, the academic literature addressing MUN in
Uzbekistan specifically, and Central Asia more broadly, remains thin. The overwhelming majority of
scholarly work on MUN pedagogics has been conducted in North American and Western European
institutional contexts (see, e.g., Stodden, 2013; Hertel & Ferna, 2014; Shellman & Turan, 2006),
leaving a substantial empirical and analytical gap with respect to the particularities of MUN adoption
in post-Soviet transitional societies, where considerations of language, institutional capacity, civic
culture, and the legacy of centralized educational systems all intersect in ways that complicate
straightforward transplantation of Western MUN models. The present article aims to contribute to
filling this gap by offering a theoretically grounded, empirically anchored, and contextually sensitive
analysis of MUN as practised in Uzbekistan, attending both to its documented benefits and to the
structural challenges that condition its further development. The article proceeds through the following
sections: a review of the pedagogical literature on MUN and simulation-based learning; a description
of the methodological approach; a presentation of findings organized around the themes of educational
outcomes, institutional landscape, and challenges; a comparative table of active MUN conferences in
Uzbekistan; a discussion of the implications; and a conclusion with recommendations. The theoretical
architecture supporting the use of simulation exercises like MUN in educational settings draws on
several interconnected traditions within educational psychology and pedagogy. The most foundational
is the constructivist tradition, associated with the seminal theoretical contributions of Piaget (1972) and
Vygotsky (1978), which holds that learners do not passively absorb information transmitted by
teachers but actively construct knowledge through their own engagement with problems, environments,
and interlocutors. From a Vygotskian perspective, MUN is particularly rich in its provision of what he
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termed the zone of proximal development — the interactive space in which learners, guided by more
experienced peers or structured tasks, can accomplish cognitive feats that would exceed their
independent capacity, gradually internalizing skills and conceptual frameworks through repeated
practice. The committee room, where a novice delegate must simultaneously monitor parliamentary
procedure, listen to competing speeches, negotiate in corridors, and revise her country's position in real
time, is precisely such a zone: cognitively demanding, socially scaffolded, and progressively enabling.

Kolb's (1984) experiential learning theory provides a complementary framework, conceptualizing
learning as a four-stage cycle in which concrete experience is followed by reflective observation,
abstract conceptualization, and active experimentation — stages through which MUN naturally moves
participants. The concrete experience of defending a country's position on, say, the question of deep-
sea mining regulation provides raw material for the subsequent reflection (why did our bloc's
amendment fail?), conceptualization (what does this reveal about the structural dynamics of the G77
versus OECD divide in multilateral environmental negotiations?), and experimentation (how might we
frame our next resolution to build a broader coalition?). Successive MUN conferences thus generate
iterative learning cycles that deepen understanding at each pass, a model consistent with the 'spiral
curriculum' advocated by Bruner (1960), in which learners revisit foundational concepts at increasing
levels of complexity and abstraction.

The empirical literature assessing MUN outcomes has grown substantially since the early 2000s,
though methodological variation complicates straightforward meta-analytic synthesis. Krain and
Shadle (2006), in one of the most-cited studies in this field, used pre- and post-simulation assessments
to demonstrate that students who participated in international relations simulations — including MUN-
style exercises — showed significantly greater gains in content knowledge, perspective-taking capacity,
and enthusiasm for further engagement with global affairs than control groups who received equivalent
content through conventional lecture formats. Similarly, Shellman and Turan (2006) documented
through systematic pre/post survey methodology that MUN participation was associated with
statistically significant improvements in students' understanding of foreign policy processes,
appreciation of the complexity of international negotiations, and self-rated confidence in their ability to
contribute to public debate. Boyer and colleagues (2000, 2009) extended this work to examine
collaborative and decision-making dimensions, finding that simulation participation enhanced students'
ability to work in teams, manage conflict constructively, and appreciate the value of compromise —
skills with obvious transferability to professional and civic contexts beyond the academy.

The question of MUN's contribution to global citizenship education has attracted particular
interest in recent years, as the concept of global citizenship has migrated from academic and NGO
discourse into mainstream educational policy frameworks — including, notably, UNESCO's Global
Citizenship Education (GCED) initiative, which emphasizes cognitive, socio-emotional, and
behavioural competencies oriented toward a sense of belonging to a broader human community and
toward respectful solidarity across difference (UNESCO, 2015). Engel, Pallas and Lambert (2017),
drawing on a longitudinal case study methodology, found compelling evidence that sustained MUN
participation — across multiple conferences over two or more years — produced meaningful increases
in participants' cosmopolitan identification, cross-cultural empathy, and readiness for civic action,
effects that persisted in follow-up assessments conducted 18 months after the final conference.
Crucially, the authors found that the depth of these effects was mediated by the quality of the MUN
experience: conferences that provided structured preparation, substantive committee work, and
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effective secretariat mentorship produced stronger outcomes than those characterized by superficial or
purely competitive dynamics.

A separate strand of literature has addressed the specific communicative and rhetorical
dimensions of MUN, attending to the way in which conference participation develops formal public
speaking skills, persuasive argumentation, and what Habermas (1984) termed communicative
rationality — the capacity to engage with others through reasons and evidence oriented toward
understanding rather than mere strategic domination. Stodden (2013) analysed the speech acts of MUN
delegates across multiple conferences and documented a developmental trajectory in which novice
delegates moved over successive conferences from formulaic, script-dependent speech patterns toward
more flexible, responsive, and rhetorically sophisticated forms of oral advocacy. Hertel and Ferna
(2014) found that this rhetorical development was particularly pronounced for delegates who
participated in committees addressing complex, contested issues — such as international criminal
justice or the governance of emerging technologies — where the inadequacy of simplistic framings
was repeatedly exposed through peer challenge, requiring delegates to develop more nuanced and
better-evidenced argumentative positions.

In the context of post-Soviet Central Asia, the relevant literature is considerably thinner, but
several studies provide useful contextual grounding. Niyozov and Pluim (2009), examining
educational reform in Central Asia more broadly, highlighted the tensions between inherited Soviet
pedagogical norms — emphasizing rote learning, authoritative knowledge transmission, and
hierarchical classroom dynamics — and the participatory, student-centred approaches promoted by
international development organizations and bilateral educational partnerships. This tension is directly
relevant to MUN adoption: the simulation's fundamental logic — that students should actively contest,
debate, and reject even the positions of officially endorsed authorities in pursuit of procedurally valid
outcomes — sits in complex relation to pedagogical cultures in which deference to authority and
avoidance of explicit confrontation have historically been valued. Understanding how Uzbek MUN
practitioners navigate this tension is therefore analytically important and practically significant for
educators seeking to adapt simulation methodologies to Central Asian institutional contexts.

Methodology

The present study employs a qualitative, multi-method research design that combines systematic
literature review, document and policy analysis, and descriptive case study methodology. The choice
of qualitative methods reflects the exploratory nature of the inquiry: given the relative scarcity of prior
empirical research on MUN in Uzbekistan specifically, the study prioritizes depth of contextual
understanding over the statistical generalizability that would require a larger, more standardized
quantitative dataset. This methodological orientation is consistent with the case study tradition
articulated by Yin (2014), which recommends case study designs precisely when the researcher seeks
to understand a complex contemporary phenomenon in its real-world context and when the boundaries
between phenomenon and context are not clearly evident.

The systematic literature review component followed the PRISMA (Preferred Reporting Items for
Systematic Reviews and Meta-Analyses) framework adapted for social science and educational

Vol .3 No. 2(2026) 345


https://eijmr.org/conferences/

INNOVATIONS IN SCIENCE AND EDUCATION SYSTEM

INTERNATIONAL CONFERENCE Dehli, India, 2026
https://eijmr.org/conferences/

research. Electronic databases searched included ERIC (Education Resources Information Center),
JSTOR, Google Scholar, Scopus, and the databases of three major relevant journals — International
Studies Perspectives, Journal of Political Science Education, and Journal of International Education —
using search strings combining the terms 'Model United Nations,’ '"MUN,' 'diplomatic simulation,’
'international relations simulation,' 'global citizenship education,’ and 'active learning international
education.' Searches were conducted in English; Uzbek- and Russian-language databases were
additionally consulted for locally produced materials, including Uzbekistan's State Education
Development Programme documentation and UWED working papers. In total, 87 peer-reviewed
articles, book chapters, and official reports were identified as meeting the inclusion criteria (directly
relevant to MUN, simulation-based learning in international education, or educational reform in
Central Asia); of these, 54 were incorporated as substantive references in the present analysis after
full-text review for methodological quality and direct relevance.

The document and policy analysis component examined a range of primary source materials
pertaining to Uzbekistan's educational reform agenda, including the Presidential Decree on Education
Development (Decree No. UP-4947, 2017), the National Programme for Personnel Training (revised
2020), and strategic planning documents from the key Tashkent-based universities with active MUN
programmes — WIUT, UWED, and NUUz. These documents were analysed using the framework of
critical policy analysis (Bacchi, 2009), attending to how MUN and related experiential learning
approaches are — or are not — explicitly articulated as instruments of national human capital
development, and to the enabling or constraining conditions that the broader policy environment
creates for MUN expansion.

The case study component focused on TIMUN and on the broader landscape of small- and
medium-scale MUN conferences active in Uzbekistan as of 2023-2024. Descriptive data on these
conferences — including founding year, organizing institution, committee structure, approximate
annual delegate numbers, and languages of debate — were collected through a combination of publicly
available conference promotional materials, university websites, social media pages (particularly the
official Instagram and Telegram channels maintained by most Uzbek MUN secretariats), and semi-
structured informational correspondence with conference secretaries-general where publicly listed
contact information was available. These data were triangulated across sources to maximize accuracy
and are presented in the comparative table (Table 1) in the Results section. It must be acknowledged
that the precise figures for delegate numbers and committee counts vary from year to year and between
different editions of each conference; figures presented should therefore be understood as
representative estimates rather than exact historical records. The study does not include primary data
from structured interviews or surveys of individual delegates, a methodological limitation
acknowledged in the conclusion, where the need for future primary qualitative and quantitative
research is identified as an urgent priority.

Ethical considerations relevant to the study include the anonymization of any personally
identifiable information from informal communications, the accurate representation of institutional
affiliations and conference characteristics without commercial promotion of particular events, and the
maintenance of scholarly neutrality with respect to the relative quality or prestige of different
conferences in the Uzbek MUN ecosystem. The study aims to provide an accurate, balanced, and
constructive analytical portrait of MUN in Uzbekistan rather than an evaluative ranking of specific
events or organizations.
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Results

The synthesis of empirical literature undertaken in this study confirms, across a wide range of
methodological approaches and institutional contexts, that MUN participation is associated with a
robust set of positive educational outcomes. These can be organized under four broad headings:
cognitive outcomes, communicative and rhetorical outcomes, socio-emotional and intercultural
outcomes, and civic and political outcomes. Each of these dimensions is discussed in turn before the
analysis turns specifically to the Uzbekistan context.

With respect to cognitive outcomes, the research literature consistently identifies research
competency development as among the most reliable effects of MUN participation. Preparing a
position paper — the standard pre-conference deliverable required of delegates at virtually all MUN
conferences — demands that participants engage in a structured, multi-stage research process:
identifying the principal dimensions of a complex policy issue, locating and evaluating information
from authoritative sources (UN documents, academic papers, official government statements, NGO
reports), synthesizing divergent perspectives, and crafting a coherent analytical argument for a specific
policy position within defined procedural constraints. This process, repeated across multiple
conferences and committee topics, constitutes a sustained apprenticeship in the practices of academic
and policy research, an apprenticeship whose value is recognized in surveys of MUN alumni who
frequently cite research and analytical skills as among the most durably useful competencies
developed through MUN participation (Crossley-Frolick, 2010; Stodden, 2013).

Critical thinking — defined broadly as the capacity to assess evidence, identify logical fallacies,
distinguish strong from weak arguments, and revise one's own positions in light of compelling counter-
evidence — is similarly documented as a significant MUN outcome. The committee room is, in
structural terms, a real-time critical thinking laboratory: delegates who advance poorly evidenced
claims or logically flawed arguments encounter immediate challenge from peers, who are
simultaneously motivated by the competitive and collaborative dynamics of the simulation to identify
and exploit argumentative weaknesses. This mechanism, embedded in the formal rules of
parliamentary procedure and the informal social dynamics of bloc politics, creates powerful incentives
for intellectual rigour that are less consistently present in conventional classroom assessment
environments.

Communicative and rhetorical outcomes constitute a second well-documented domain of MUN
impact. Public speaking confidence and competence are among the outcomes most frequently self-
reported by delegates and most consistently observed by researchers. The structured formality of MUN
procedure — with defined speech times, procedural motions, points of inquiry, and the distinctive
oratorical conventions of diplomatic address ('The delegate of Canada wishes to draw the committee's
attention to...") — provides a scaffolded environment in which novice speakers gradually develop
fluency, composure, and rhetorical effectiveness. For participants in contexts such as Uzbekistan,
where English is not a first language, this dimension of MUN takes on additional significance: the
conference setting provides a high-stakes but supportive environment for practising formal English in
a domain — international diplomacy — where the mastery of register-specific vocabulary and
discourse conventions is directly valued and professionally relevant. Research by Engel, Pallas and
Lambert (2017) confirmed that English-language MUN participation among non-native-English-
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speaking delegates in international conferences was associated with significant gains in formal written
and spoken English proficiency over the course of a competitive conference season.

Negotiation and coalition-building skills represent a third critical communicative domain
developed through MUN. The unmod (unmoderated caucus) — the informal, self-directed discussion
period in which delegates move freely around the room to negotiate bilateral or multilateral
agreements — is, from a learning perspective, perhaps the most cognitively and interpersonally
demanding phase of MUN. Here, delegates must simultaneously pursue their assigned country's
strategic interests, manage competing alliances and antagonisms among blocs, identify common
ground with nominally opposing delegations, and construct language for working papers and
resolution clauses that is both diplomatically acceptable across a wide coalition and substantively
meaningful. These are precisely the skills demanded of professional diplomats, trade negotiators, and
multilateral organizational professionals, and their systematic development through MUN constitutes
one of the simulation's most directly vocational contributions.

4.2 TIMUN: A Flagship Conference in Central Asia

TIMUN — Tashkent International Model United Nations — represents the highest-profile and
most institutionally developed manifestation of MUN culture in Uzbekistan and, by most indicators, in
Central Asia as a whole. Organized with the involvement of Westminster International University in
Tashkent (WIUT) — a partnership institution affiliated with the University of Westminster, London,
and thus embedded in a British higher education framework that explicitly values experiential and
student-led learning — TIMUN has since its establishment cultivated a conference structure and
procedural culture consistent with the standards of major global MUN events. Its committees span the
range of UN bodies, typically including the General Assembly (First through Sixth Committees), the
Security Council, the Economic and Social Council, specialized agency committees such as the World
Health Organization or the International Labour Organization, and occasionally crisis committees
modelling ad hoc deliberative bodies responding to simulated international emergencies.

The international character of TIMUN is among its most pedagogically distinctive features.
Unlike domestic MUN conferences — where all delegates share a common cultural and institutional
background and where diplomatic 'otherness' is necessarily simulated rather than actually experienced
— TIMUN's active recruitment of delegations from Central Asian universities, Russian institutions,
and more distant international participants creates what anthropologists would term a genuinely
intercultural contact zone. Delegates must navigate not only the simulated diplomatic tensions between
their assigned countries' policy positions but also the real interpersonal dynamics arising from cultural
difference in communicative style, relational norms, and negotiating strategy. Research consistently
shows that such genuine intercultural encounter, particularly when structured by shared goals and clear
procedural norms, produces deeper intercultural learning than purely symbolic or representational
exposure to diversity (Allport, 1954; Pettigrew & Tropp, 2006), making TIMUN's international
composition a significant educational asset.

TIMUN has also played a catalytic role in the broader development of Uzbekistan's MUN
ecosystem. Alumni of TIMUN's secretariat and committee leadership have gone on to establish and
direct smaller-scale conferences at their home institutions — the TUMUN conference at UWED, for
instance, has drawn significantly on organizational expertise developed by TIMUN alumni — creating
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a cascade effect in which the flagship conference seeds capacity at lower levels of the ecosystem. This
pattern of institutional diffusion, in which knowledge and organizational practices developed at elite or
internationally connected institutions percolate through a national system to enable innovation at more
resource-constrained levels, is well-documented in the educational development literature (Crossley &
Watson, 2003) and is clearly observable in the Uzbek MUN context.

4.3 Small-Scale MUN Conferences in Uzbekistan: Democratizing Access to Simulation
Learning

While TIMUN occupies the apex of Uzbekistan's MUN hierarchy, the more numerous and in
aggregate more demographically significant segment of the MUN ecosystem consists of smaller
conferences organized at the level of individual universities, lyceums, gymnasiums, and international
schools. These events, typically enrolling between 40 and 200 delegates and operating with
committees conducted in Uzbek, Russian, English, or various combinations of these languages, serve a
fundamentally different but complementary educational function: they provide the entry-level gateway
through which students who might never gain access to or feel confident participating in an
international-scale conference like TIMUN are introduced to MUN procedure, develop foundational
diplomatic communication skills, and begin to develop the research habits and procedural knowledge
that will enable them, in time, to participate effectively at higher-level events.

Among the more established of these smaller conferences is TashMUN, organized at the
International School of Tashkent (IST), a prestigious K-12 institution serving primarily the children of
Tashkent's expatriate and internationally connected Uzbek professional community. TashMUN is
oriented primarily toward secondary school students and operates fully in English, positioning it as
both a preparatory ground for internationally competitive university-level MUN and a setting in which
the English-medium academic culture already established at IST finds a particularly resonant
experiential application. TUMUN at UWED serves a distinct population: students at one of
Uzbekistan's premier institutions of international relations and diplomacy, for whom MUN is not
merely an extracurricular enrichment activity but a direct preparation for the professional environment
they anticipate entering. UWED's institutional culture, with its explicit orientation toward training
future Uzbek diplomats and international relations professionals, gives TUMUN a distinctive character
in which procedural fidelity to actual UN practice is treated as a matter of professional socialization as
well as academic pedagogy.

Regional MUN conferences — including SamarkandMUN, organized at the Samarkand State
Institute of Foreign Languages, and AndMUN in Andijan — represent a particularly significant
development in the democratization of MUN access in Uzbekistan, because they extend the simulation
experience to students who live far from Tashkent and lack the financial resources or institutional
connections to participate in the capital's conferences. The emergence of these regional events reflects
a broader pattern of educational decentralization in Uzbekistan, driven partly by government policy
and partly by the intrinsic momentum of student enthusiasm: once a cohort of students in a regional
institution has been exposed to MUN — whether through participation in a Tashkent conference or
through the influence of a faculty member trained in simulation pedagogy — the desire to create a
local institutional home for MUN practice frequently follows. Social media platforms, particularly
Telegram and Instagram, which are the dominant channels of youth communication in Uzbekistan,
have played a crucial enabling role in this diffusion, allowing secretariats of established conferences to

Vol .3 No. 2(2026) 349


https://eijmr.org/conferences/

INNOVATIONS IN SCIENCE AND EDUCATION SYSTEM

INTERNATIONAL CONFERENCE Dehli, India, 2026
https://eijmr.org/conferences/

share organizational materials, procedural guides, and promotional content with aspiring organizers in
provincial cities at virtually zero cost.

The multilingual character of Uzbekistan's smaller MUN conferences reflects and reinforces the
complex sociolinguistic landscape of the country, where Uzbek (the state language), Russian (still
widely used in higher education and professional settings among older cohorts), and English (the
dominant language of international academic and commercial exchange) coexist in a dynamic and
sometimes tension-laden relationship. Conferences conducted in Uzbek — such as certain committees
of PIMUN, the conference organized by Tashkent-area lyceums — provide a particularly important
signal: they communicate that MUN participation is not exclusively the preserve of English-language
school graduates and internationally oriented elites but is an educational experience that can be
meaningfully conducted in Uzbekistan's national language, potentially reaching the vast majority of
secondary school students for whom English-medium participation would currently represent an
insurmountable barrier.

4.4 Comparative Overview of Active MUN Conferences in Uzbekistan

Table 1 below presents a comparative overview of the principal Model United Nations
conferences currently active in Uzbekistan, organized by the year of establishment. The data
synthesize information from publicly available conference materials, official university websites,
conference social media channels, and available secondary documentation. Figures for delegate
numbers and committee counts represent typical ranges based on available editions rather than precise
single-year data, and should be understood accordingly as indicative estimates.

Table 1. Comparative Profile of Active Model United Nations Conferences in Uzbekistan (2014—
2024)

No. Appro
. Languag
Confere Organiz | of X. o(5) oF
nce Name ing Body Committ | Annual
Debate
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TIMUN ster
(Tashkent International
Internationa 20 | University in 300— Internati .
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Note. Data compiled from publicly available conference materials, university websites, and
conference Telegram/Instagram channels (2023-2024). Delegate numbers represent approximate
ranges across available conference editions. Scale classifications (International / National-Regional /
Regional / Small-scale) reflect the geographic origin of the delegate pool rather than conference
quality or prestige.

4.5 Challenges Facing the MUN Movement in Uzbekistan

The analysis of the Uzbek MUN landscape reveals not only an inspiring trajectory of growth and
diversification but also a set of structural challenges that, if unaddressed, risk constraining the
movement's long-term sustainability and depth of educational impact. These challenges can be
grouped into four principal clusters: resource constraints, linguistic and pedagogical barriers,
institutional support deficits, and quality assurance and standardization concerns.

Resource constraints are among the most immediately tangible challenges confronting MUN
organizers in Uzbekistan, particularly at smaller regional institutions. Organizing a MUN conference
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requires a non-trivial investment of financial and material resources: conference venue costs, delegate
registration kits, printing of working papers and resolutions, guest speaker fees or travel costs, and in
the case of international conferences, hospitality and logistics for delegations arriving from abroad. At
well-resourced institutions like WIUT, these costs can be absorbed within university extracurricular
budgets or offset by delegate registration fees charged at internationally competitive rates. At regional
state universities or secondary schools, however, where institutional budgets are tightly constrained
and families' willingness or capacity to pay elevated registration fees is limited, securing adequate
funding for even a modest-scale conference represents a significant organizational challenge. Several
smaller Uzbek MUN conferences have adopted creative solutions — partnering with local businesses
for in-kind sponsorship, leveraging alumni networks for financial support, and keeping conference
scales deliberately small to minimize costs — but these workarounds are not scalable and do not
address the underlying resource gap.

Linguistic barriers constitute a second cluster of challenges with both a practical and a
pedagogical dimension. The dominant procedural language at internationally recognized MUN
conferences worldwide is English, and the internationally normed rules of parliamentary procedure —
Robert's Rules of Order as adapted for UN simulation — are most fully elaborated and most readily
accessible in English-language resources. For Uzbek students whose English proficiency has been
developed primarily in the context of grammar-focused secondary school instruction and who have
limited exposure to the kind of formal, register-specific oral English required in MUN — diplomatic
address, motion-making, clause construction, and formal debate rhetoric — the linguistic demands of
participating in a fully English-medium conference can be intimidating to the point of deterring
participation or substantially reducing the quality of the learning experience. Conferences that offer
committees in Uzbek or Russian partially mitigate this barrier, but doing so simultaneously limits the
conference's international participation and the intercultural learning opportunities that are among
MUN's most distinctive pedagogical contributions, creating a genuine dilemma for organizers.

Institutional support deficits — specifically, the uneven availability of faculty advisors with both
substantive knowledge of international relations and MUN methodology and the institutional standing
to advocate for the allocation of university time and resources to MUN activities — represent a third
significant constraint. The quality of faculty mentorship has been identified in the broader literature as
a strong predictor of MUN educational outcomes (Crossley-Frolick, 2010): conferences and delegation
programmes with engaged, knowledgeable faculty advisors produce delegates who are better prepared,
more reflective, and more likely to connect their MUN experience to their broader academic and
professional development. In Uzbekistan, the pool of faculty with MUN-specific expertise remains
relatively small and is concentrated in Tashkent's internationally connected universities, meaning that
students at regional institutions are often self-taught in MUN procedure — a situation that, while
testifying to remarkable student initiative, also increases the risk of procedural errors, missed
developmental opportunities, and a reproduction of beginner-level conferences that do not advance
participants' skills to higher levels.

Discussions
The findings of this study, taken together, paint a picture of an MUN movement in Uzbekistan

that is vibrant, growing, and genuinely impactful in its educational reach, but also one that faces real
structural constraints whose resolution will require deliberate policy attention, institutional investment,
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and cross-institutional collaboration. The discussion that follows situates these findings within the
broader theoretical and policy context established in the literature review and draws out the principal
implications for educational practice, institutional strategy, and research.

From a pedagogical perspective, the documented outcomes of MUN participation in Uzbekistan
align closely with the patterns identified in the global literature, confirming the broadly transferable
character of the simulation's educational logic. Students who participate in TIMUN or in regional
conferences like SamarkandMUN report, and external observers confirm, developments in research
competency, English-language oral proficiency, public speaking confidence, negotiation skill, and
awareness of global governance mechanisms that are broadly consistent with outcomes documented in
North American and Western European MUN programmes. This cross-contextual consistency
suggests that the core pedagogical mechanisms of MUN — structured role-play, procedural
scaffolding, competitive-cooperative negotiation, and iterative position revision under epistemic
challenge — retain their effectiveness across significant variations in cultural, linguistic, and
institutional context, lending support to the transferability thesis while also underscoring the need for
contextually sensitive adaptation rather than wholesale transplantation of Western MUN models.

The particular salience of TIMUN as a pedagogical intervention relates not only to its scale and
international character but to the deliberate mentorship culture that its more established secretariat has
been able to develop. When senior secretariat members — themselves often alumni of multiple
TIMUN editions — invest substantial time in the procedural training and substantive preparation of
delegate delegations in the weeks before a conference, they are effectively replicating the faculty
advisor function that the broader literature identifies as a key predictor of MUN quality, but in a peer-
mediated form that may be particularly effective in the Uzbek context, where hierarchical formality
between students and faculty can sometimes inhibit the kind of candid preparatory feedback that
genuine skill development requires. This peer mentorship model, which TIMUN has cultivated partly
as a matter of organizational necessity and partly as a matter of explicit educational philosophy,
deserves documentation and potential replication at other levels of Uzbekistan's MUN ecosystem.

With respect to the sociolinguistic dimension of MUN in Uzbekistan, the evidence from this
study supports the argument that a tiered, multilingual MUN ecosystem — in which small-scale
Uzbek-medium or Russian-medium conferences serve as entry points for students who are not yet
ready for full English-medium participation, while higher-level conferences provide progressively
more demanding English-medium environments — represents not merely a pragmatic accommodation
to linguistic realities but a pedagogically coherent developmental model. Rather than treating the
absence of full English-medium participation at smaller conferences as a deficiency to be corrected,
educators and policy-makers might more productively frame multilingual MUN conferences as the
first rung of a deliberate language-and-competency development ladder, in which students acquire
MUN content knowledge and procedural confidence in their stronger language before progressively
transitioning to English-medium participation at subsequent levels. This model would require
deliberate coordination between conference organizers at different levels of the ecosystem — a form of
inter-institutional cooperation that is not yet systematically developed in Uzbekistan but that represents
a highly actionable policy recommendation.
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Conclusion

This article has undertaken a comprehensive examination of Model United Nations as an
educational methodology, tracing its theoretical foundations in constructivist and experiential learning
theory, reviewing the substantial empirical evidence for its positive outcomes across cognitive,
communicative, socio-emotional, and civic domains, and situating this global evidence base within the
specific and historically particular context of Uzbekistan, where a dynamic and rapidly evolving MUN
movement has emerged as a significant feature of the country's educational landscape since the mid-
2010s. Through descriptive analysis of TIMUN as the movement's flagship event and through attention
to the growing ecology of smaller-scale conferences at universities, lyceums, and international schools
across Tashkent and beyond, the article has demonstrated both the genuine educational vitality of
MUN in Uzbekistan and the structural challenges — of resource, language, institutional support, and
quality assurance — that condition its further sustainable development.

Several evidence-based recommendations emerge from this analysis. First, the Uzbekistan
Ministry of Higher Education, Science and Innovations, together with university administrations at
institutions with active MUN programmes, should consider developing a formal framework for the
recognition of MUN organizing and participation as academically creditable co-curricular activity — a
step that would both incentivize student participation and signal institutional commitment to the
simulation's educational value. Second, a national MUN educators' network — modelled on similar
bodies that exist in countries with more developed MUN ecosystems, such as the National Model
United Nations organization in the United States or THIMUN's affiliated network in the Netherlands
— should be established to facilitate the sharing of procedural resources, organizational expertise, and
faculty mentorship capacity across institutions. Third, dedicated efforts to train faculty advisors in
MUN methodology — perhaps through partnerships with WIUT, UWED, and international MUN
organizations — are needed to address the mentorship deficit identified in regional institutions.

Fourth, the multilingual character of Uzbekistan's MUN ecosystem should be recognized and
supported as a pedagogically distinctive strength rather than treated as a deviation from an idealized
English-only norm: the development of quality MUN procedural resources in Uzbek and Russian,
alongside sustained investment in English-language MUN preparation, would maximize the
movement's demographic reach and its contribution to Uzbekistan's national educational goals. Fifth
and finally, the scholarly literature on MUN in Uzbekistan needs to be substantially expanded: the
present study, by virtue of its primarily qualitative and documentary methodology, cannot offer the
kind of pre/post empirical assessment of learning outcomes that the evidence base most urgently
requires. Future research employing structured surveys, interviews with delegates and faculty advisors,
and longitudinal follow-up with MUN alumni would significantly advance the evidence base available
to educators and policy-makers and would, in the process, contribute to a broader and long-overdue
internationalization of the MUN scholarship that has until now remained disproportionately rooted in
North American and Western European institutional contexts.

The Model United Nations movement in Uzbekistan is young but flourishing. It reflects, at the
level of youth civil society and student initiative, precisely the kind of outward-looking, globally
engaged, intellectually ambitious educational culture that Uzbekistan's national development agenda
has articulated as a priority goal. Nurturing it wisely — by combining the enthusiasm of student
organizers and delegates with the institutional backing, pedagogical expertise, and research attention it
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deserves — would represent a strategically sound and educationally significant investment in the
human capital that Uzbekistan's future requires.
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