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AHHOTanusA. B craTbe paccMaTpHBAIOTCS YIPABICHYECKHE CTPATETHH, OOCCIICUUBAIOIINEC
(GhOpMHUPOBaHHE 3IOPOBOTO IICHXOJOTHYCCKOTO KJIMMara B JONIKOJBHBIX 00pa3oBaTEIIbHBIX
opranuzanusix. Ha oOcHOBe aHamu3a MEXKAYHapOJHOTO OINbITA W  PE3yJIbTaTOB  OINBITHO-
3KCH€pHMeHTaﬂBHOﬁ pa6OTI)I O6OCHOBI>IB3,€TC$[, YTO KA4eCTBO IICHXOJOTHYECKOM Cp€abl BO MHOI'OM
ONpENeNsieTCs] CTUJIEM pPYKOBOACTBA JUPEKTOpA, YPOBHEM €ro IeJaroruyeckoro JHIepCTBa,
KOMMYHHUKAaTHBHOM KyJbTYphl W OMOIMOHAIBHOW KoMIeTeHTHOCTH. Ocoboe BHHMaHUE YAEICHO
aJanTanuy 3apyOeKHbIX MOAXO0B K YCIOBHUSIM HAIMOHATIBHOW CHCTEMbI JOIIKOIBHOIO 00pa30BaHMUs.
[Toka3aHo, 4TO BHEIPEHHE TEXHOJOIWH II€AAarorHYecKOro JHIEPCTBA CIOCOOCTBYET YKPEIUICHHIO
J0BEepHsi B KOJUICKTHBE, IMOBBIIICHUIO AMOLMOHAIBHON YCTOHYMBOCTH MENAroroB M yIy4LICHHIO
o0IIero OpraHu3allMOHHOTO KinMMarta. [lomydeHHBIE pe3yapTaTbl MOTYT OBITH HCIIOJNB30BaHBI B
CHCTEME MOJrOTOBKH, MEPEIOIrOTOBKM U MOBBIMICHNUS KBATH(DHUKALMKA PYKOBOAUTEICH JOMIKOIBHBIX
00pa3oBaTeNbHBIX OpPraHU3AINN.

KiaroueBble cjioBa: JOMIKOIbHOE O0pa3oBaHWe, TICUXOJIOTHYSCKANW KJIMMAT, JTUPEKTOP,
MEIarOTMYECKOe  JIUACPCTBO, YIPABICHYCCKHE KOMIICTCHIIMM, SMOIMOHATIbHAS KOMIIETEHTHOCTD,
MEKTyHAPOIHBIH OTIBIT.

Abstract. This article examines leadership strategies that support the development of a healthy
psychological climate in preschool education organizations. Drawing on the dissertation’s theoretical
review, comparative analysis of international practice, and experimental findings, the paper argues that
the quality of the psychological environment depends heavily on the director’s leadership style,
pedagogical leadership, communication culture, and emotional competence. Particular attention is
given to the adaptation of foreign approaches to the institutional and cultural conditions of
Uzbekistan’s preschool system. The findings indicate that a pedagogical leadership model can
strengthen trust within staff teams, improve emotional stability, and create more sustainable
organizational relationships. The article may be useful for systems of pre-service preparation, in-
service training, and professional development of preschool directors.

Keywords: preschool education, psychological climate, director, pedagogical leadership,
management competence, emotional competence, international experience.

In preschool education, the psychological climate of an organization is not a secondary
background factor but one of the conditions that directly shapes educational quality. A stable
emotional environment influences children’s sense of security, teachers’ professional motivation, and
the quality of interaction between institutions and families. For that reason, the question of how a
director manages relationships, resolves tension, and builds trust has become increasingly important in
current discussions of educational leadership. The dissertation on which this article is based addresses
this issue through the lens of education management. It shows that in preschool organizations the
director acts not only as an administrative head, but also as the person who sets the emotional tone of
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institutional life. The relevance of this problem is reinforced by current reforms in Uzbekistan’s
education system, where the modernization of preschool management is linked with higher
expectations regarding leadership quality, staff development, and the creation of supportive learning
environments. The present article does not reproduce the dissertation title. Instead, it focuses on one of
its most productive lines of inquiry: the leadership strategies through which directors can build and
sustain a healthy psychological climate. The purpose of the article is to identify the managerial and
pedagogical mechanisms that make such a climate possible and to show, on the basis of comparative
and experimental evidence, why pedagogical leadership should be treated as a core competence of
preschool directors.

The psychological climate of a preschool education organization should be understood not merely
as an emotional atmosphere within a team, but as a multidimensional social and pedagogical
phenomenon that directly affects the quality of educational interaction, staff well-being, institutional
stability, and children’s developmental outcomes. In preschool settings, the organizational climate
acquires special significance because the educational process is based on intensive interpersonal
contact, emotional involvement, and constant coordination among directors, teachers, support staff,
children, and parents. For this reason, the leadership role of the director cannot be reduced to
administrative regulation alone. It also includes the construction of a psychologically secure
environment in which professional cooperation, mutual respect, emotional balance, and pedagogical
trust can develop consistently. A healthy psychological climate is usually associated with such
characteristics as openness in communication, constructive feedback, emotional safety, low levels of
interpersonal tension, and a shared orientation toward institutional goals. In the context of preschool
education, however, these characteristics gain deeper meaning. Preschool organizations are highly
sensitive environments because they serve young children whose emotional and social development
depends heavily on the quality of adult interactions surrounding them. If the professional community
within the preschool is characterized by chronic tension, rigid hierarchy, unresolved conflict, or
emotional burnout, these conditions inevitably influence the pedagogical process. Conversely, when
the organizational climate is marked by collaboration, psychological support, and reflective leadership,
both staff performance and children’s adaptation tend to improve.

From a theoretical perspective, the creation of a healthy psychological climate can be explained
through several complementary frameworks. First, leadership theory suggests that management style
strongly shapes institutional culture. Democratic and transformational leadership models are especially
relevant for preschool settings because they emphasize participation, trust, empowerment, and shared
responsibility. Second, socio-cultural approaches to education indicate that a child’s development is
inseparable from the broader relational environment in which learning takes place. In this regard, the
director becomes a mediator of developmental conditions, not simply an organizer of routines. Third,
emotional intelligence theory helps explain why leadership effectiveness in early childhood institutions
depends not only on procedural competence, but also on the capacity to understand emotions, regulate
tension, respond empathically, and maintain constructive relationships under stress. These theoretical
perspectives make it possible to view the preschool director as a central figure in shaping institutional
well-being. The director influences the psychological climate through daily communication patterns,
the fairness of decision-making, the ability to resolve conflict, the support given to teachers’
professional growth, and the degree of sensitivity shown toward parents’ expectations and children’s
needs. In practice, this means that institutional effectiveness depends not only on formal planning and
supervision, but also on the director’s ability to create a sustainable culture of psychological safety.
The relevance of this issue has increased in recent years due to rapid reforms in preschool education,
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expanding expectations for leadership quality, and the growing recognition that educational
improvement cannot be separated from the emotional and social conditions within institutions.
International experience shows that psychologically healthy preschool organizations are more likely to
demonstrate staff stability, stronger teamwork, more consistent pedagogical quality, and more positive
child outcomes. Therefore, studying leadership strategies for building such a climate has both
theoretical significance and practical value, especially in systems seeking to modernize preschool
management while preserving human-centered educational values.

A healthy psychological climate may be understood as a system of relationships in which
participants feel respected, emotionally secure, and professionally supported. In preschool settings, this
climate has a multilayered character. It affects children through daily routines, teacher-child interaction,
and the emotional atmosphere of the group; it affects teachers through workload, collegial
communication, recognition, and conflict management; and it affects parents through the degree of
openness, responsiveness, and trust offered by the institution. The theoretical review in the dissertation
demonstrates that the concept of psychological climate intersects with several scholarly traditions:
educational leadership, social-emotional learning, organizational culture, and child development.
Researchers working in different contexts have shown that supportive climates are associated with
higher motivation, better communication, lower levels of professional burnout, and more positive
developmental outcomes for children. This means that the director’s contribution should be interpreted
broadly. Leadership is exercised not only through formal decisions, but also through everyday
communicative practices, emotional self-regulation, and the ability to create psychologically safe
spaces for staff and families. From this perspective, the director’s role includes at least four
interconnected dimensions: value-based leadership, dialogic communication, emotional regulation, and
institutional coordination. Value-based leadership defines the ethical norms of the organization;
dialogic communication makes cooperation possible; emotional regulation reduces the spread of
anxiety and tension; and institutional coordination turns general intentions into regular practices, such
as monitoring, consultation, and professional development. These dimensions explain why
management competence in preschool education cannot be reduced to administrative efficiency alone.

The dissertation pays considerable attention to foreign experience, and this comparative material
is especially useful for article-level generalization. In the United States, directors are increasingly
expected to demonstrate social and emotional leadership, with strong emphasis on inclusive
communication, staff support, and emotionally responsive management. In Finland, pedagogical
leadership is treated as an essential element of institutional quality, and the director’s role is closely
linked to teacher wellbeing, collaborative culture, and psychologically safe working conditions. The
Japanese experience draws attention to collective harmony, mutual respect, and the leader’s
responsibility for sustaining group balance. In China, by contrast, the evidence discussed in the
dissertation points to a more strategic leadership model in which the director becomes the central
figure in shaping emotional conditions, monitoring staff wellbeing, and organizing preventive
measures. Despite differences between these systems, one common conclusion emerges: the
psychological climate of a preschool organization does not improve spontaneously. It is intentionally
produced through leadership practices. At the same time, the dissertation rightly argues that foreign
approaches should not be copied mechanically. Their value lies in adaptation rather than imitation. For
Uzbekistan, this means combining international ideas about pedagogical leadership and emotional
competence with national cultural norms, traditions of collective responsibility, and close cooperation
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between educational institutions and families. Such adaptation is especially important in preschool
education, where institutional culture is deeply connected with local social expectations.

The empirical part of the dissertation employed theoretical, diagnostic, prognostic, experimental,
and mathematical-statistical methods. The study was organized in three stages between 2025 and 2026:
an initial diagnostic stage, a formative stage, and a final control stage. The central task of the
experimental work was to examine whether leadership development based on pedagogical leadership
principles could improve management competence and, through it, the psychological climate of
preschool organizations. To assess the initial state of management practice, a questionnaire was used to
identify dominant leadership style, pedagogical leadership skills, communicative competence,
emotional competence, and the condition of the psychological climate within the staff. The scale made
it possible to generate integral indicators and compare the dynamics of experimental and control
groups. During the formative stage, the experimental group participated in targeted activities built
around pedagogical leadership training, including sessions such as “The Leader as a Pedagogical
Guide” and “The Director’s Responsibility in Team Development.” The control group continued to
function through conventional management approaches.

The methodological logic of the experiment is significant in itself. Rather than treating climate as
an abstract feeling, the study operationalized it through observable organizational indicators: trust,
cooperation, openness in communication, emotional stability, and the director’s ability to support staff
development. This made it possible to connect leadership strategies with measurable institutional
changes. The diagnostic stage revealed several important weaknesses in existing management practice.
In the control data, authoritarian leadership tendencies remained stronger than democratic ones, and
low scores were recorded in pedagogical leadership, communication, emotional competence, and the
state of the psychological climate. The integral score of 47 out of 100 indicated a generally low level
of development. These findings are important because they show that psychological difficulties in
organizations are closely related to the style and quality of leadership rather than to individual factors
alone.

After the formative work, the experimental group demonstrated positive movement in all key
dimensions. Pedagogical leadership rose from 12 to 15 points, communicative competence from 12 to
14, emotional competence from 11 to 14, and the psychological climate indicator from 12 to 15. The
total integral score increased from 47 to 58 points, which corresponds to an overall growth of 23.4
percent. The strongest relative increase was observed in emotional competence, followed by
pedagogical leadership and psychological climate. These results support the claim that emotionally
informed and pedagogically oriented leadership changes the atmosphere of the organization in a
measurable way. Equally important is the qualitative meaning of these numbers. The experimental
changes suggest greater trust within teams, more constructive communication, and a reduction in
emotionally rigid leadership patterns. In other words, the director’s role becomes more developmental
and less merely supervisory. This is precisely the shift required if preschool institutions are expected to
function as safe and growth-oriented environments for both adults and children.

The results make it possible to formulate a broader conclusion about preschool leadership. A
healthy psychological climate is best understood not as a by-product of good intentions, but as an
outcome of deliberate managerial design. Where directors rely primarily on authoritarian control, staff
interaction becomes more formal, emotional support weakens, and conflict prevention remains reactive.
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Where directors work through pedagogical leadership, however, the organization gains a stronger
culture of dialogue, reflection, and shared responsibility. This finding has practical consequences for
systems of leadership preparation. If directors are trained mainly in documentation, reporting, and
formal planning, they may remain underprepared for the relational demands of preschool management.
The dissertation demonstrates that communication, emotional competence, reflective practice, and
pedagogical leadership are not soft additions to management. They are central conditions of
institutional effectiveness. This point is especially relevant in preschool settings, where the emotional
tone of adult relationships directly affects children’s daily experience. Another important implication
concerns adaptation of international practice. The comparative review suggests that no single country
model can serve as a universal template. Yet the shared lesson across different systems is that
leadership must combine managerial consistency with human responsiveness. For Uzbekistan, this
combination may be especially productive when connected to national traditions of mentorship,
collegiality, and close parent-institution cooperation. The study underlying this article confirms that
the director’s leadership strategies are central to the formation of a healthy psychological climate in
preschool education organizations. The most productive strategies are those that combine pedagogical
leadership, emotional competence, dialogic communication, and systematic monitoring of staff
wellbeing. When these elements are developed intentionally, the institution becomes more stable,
cooperative, and psychologically safe.

The article also shows that the value of international experience lies not in direct transfer, but in
thoughtful adaptation. Models from the United States, Finland, Japan, and China highlight different
facets of leadership, yet all of them reinforce one shared principle: climate is shaped by leadership
culture. For this reason, professional development programs for preschool directors should include
targeted modules on emotional intelligence, conflict regulation, communicative ethics, and reflective
leadership. Further research may deepen this line of inquiry by examining long-term institutional
effects, regional differences, and the relationship between staff climate and child outcomes. Even at its
current stage, however, the evidence is sufficient to argue that strengthening directors’ leadership
competence is one of the most realistic pathways toward improving the quality of preschool education.
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