INNOVATIONS IN SCIENCE AND EDUCATION SYSTEM

INTERNATIONAL CONFERENCE Dehli, India, 2025
https://eijmr.org/conferences/

TYPOLOGY OF CASE STUDIES AND THEIR ROLE IN THE EDUCATIONAL PROCESS
SODIQOVA MUMTOZBEGIM OLIMJON KIZI
The Uzbekistan State World Languages University
Faculty of Foreign language and Literature

sodigovamumtozbegim@gmail.com

Abstract: This paper explores the typology of case studies as a pedagogical tool and their role in
contemporary education. The study highlights key typological features such as sources of origin, the
presence or absence of plot, temporal sequence, object orientation, modes of material presentation,
forms of task delivery, didactic purposes, and methods of technical presentation. Drawing on both
classical and modern scholarship in pedagogy, psychology, and didactics, the article emphasizes that
case studies serve as a bridge between theory and practice, providing learners with the opportunity to
analyze real-life or simulated situations, develop critical thinking, and improve decision-making skills.
The typological framework presented here contributes to a deeper understanding of how different
forms of case studies can be effectively integrated into teaching and learning processes.

Keywords: Case study method, typology, didactic goals, educational process, problem-solving,
experiential learning.

Annotatsiya:

Ushbu maqolada keys-stadi metodining ta’lim jarayonidagi o‘rni va ularning tipologiyasi tahlil gilinadi.
Keyslarning asosiy belgilari — manbasi, syujetga egaligi, vaqt izchilligi, obyekt turi, materialni taqdim
etish usuli, topshiriq berish shakli, didaktik maqsadlari va taqdim etish texnologiyasi keng yoritilgan.
Tadqiqot natijalariga ko‘ra, keyslar ta’lim jarayonida nazariya va amaliyot o‘rtasidagi bog‘lovchi
bo‘g‘in vazifasini bajaradi. Shuningdek, talabalarni mustaqil fikrlashga, muammoni aniqlash va
yechim topishga, shuningdek, boshqaruv qarorlarini qabul qilish ko‘nikmalarini rivojlantirishga xizmat
qiladi.

Kalit so‘zlar: Keys-stadi, tipologiya, didaktik maqsad, ta’lim jarayoni, muammo yechimi, tajribaviy
ta’lim.

AHHOTAIUA:

B cratse paccmarpuBaercsi poiib METO/Ia Keic-CTaau B 00pa30BaTeIbHOM MPOIECCE U €r0 TUIIOJIOTHS.
AHaIU3UPYIOTCS KIHOYEBbIE MPU3HAKUA KEMCOB: UCTOYHUK MPOUCXOXKICHUS, HATMYUE UIIA OTCYTCTBHE
CIO)KE€Ta, BPEMEHHAsl IIOCJIEIOBAaTEIIbHOCTh, OOBEKT, CIIOCOO MpEACTaBICHHs MaTepuana, (opma
3a/1aHus], JUJAAKTUYECKUE 1IeJIM U TEXHUYECKUE CPEICTBa MpecTaBieHus. VccieqoBanue NoKa3bIBaeT,
YTO KCWCHI BBIMOJTHSIIOT (DYHKIIUIO CBSI3YIOIIETO 3BEHA MEXIYy TEOPUEH M MPAKTHKOW, CIIOCOOCTBYIOT
Pa3BUTHUIO AHAJUTUYECKOTO MBIIIJIEHUS, CAMOCTOATEIBHOIO MOMCKA PEIICHUN U HAaBBIKOB MPUHATHUS
YIIPABJICHYECKUX PELICHUI.

90


mailto:sodiqovamumtozbegim@gmail.com
https://eijmr.org/conferences/

INNOVATIONS IN SCIENCE AND EDUCATION SYSTEM

INTERNATIONAL CONFERENCE Dehli, India, 2025
https://eijmr.org/conferences/

KaroueBnie ciioBa: KeﬁC—MeTOH, TUIIOJIOIUsA, AUJAKTHUYCCKUC LCJIH, 06p330BaTeHBHLIﬁ Impoucecc,
PCUICHUC HpOGJ’ICM, OIIBITHOC o6yquHe.

Introduction

In contemporary pedagogy, the case study method (often referred to as case-based learning) has
emerged as one of the most effective strategies for bridging theoretical knowledge with practical
application. Originating in the early 20th century from the Harvard Business School, the method has
expanded into multiple fields of education, including law, medicine, management, and social sciences
(Merseth, 1991; Wassermann, 1994). Its primary advantage lies in providing learners with authentic or
simulated contexts in which they can test theoretical models, identify problems, propose solutions, and
justify decision-making strategies.

Despite its widespread use, the classification or typology of case studies remains a subject of academic
debate. Scholars such as Christensen and Hansen (1987), Erskine et al. (2003), and more recent
didactic researchers have argued that understanding case typologies is essential for designing effective
teaching practices. This article contributes to this discourse by outlining a systematic typology of case
studies, based on several dimensions: origin, narrative structure, temporal orientation, object focus,
presentation style, task formulation, didactic purpose, and mode of delivery.

Typological Features of Case Studies

1. Sources of Origin

The origin of a case defines its authenticity and relevance. Three categories may be identified:

Object-based cases — developed directly from field research, organizational practice, or real-life
observations. These are considered the most authentic and engaging.

Educationally constructed cases — developed by educators with the purpose of facilitating instruction,
often simplified or adapted to fit learning objectives.

Research-based cases — constructed from scientific research data, often intended for advanced
learners engaged in analytical or investigative tasks.

2. Narrative Structure

Cases may be either narrative (plot-driven) or non-narrative (descriptive/statistical). Narrative
cases immerse students in a storyline, fostering engagement and empathy (Booth et al., 2000). Non-
narrative cases, in contrast, focus on raw data, reports, or statistical evidence, encouraging a strictly
analytical response.

3. Temporal Orientation

Past-oriented cases analyze events that have already occurred.
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Comparative cases link past with present conditions.

Future-oriented (prospective) cases require learners to anticipate challenges and propose preventive
or strategic measures.

4. Object Focus

Cases may focus on:

Single object (an individual, event, or company).

Organizational cases (institutional processes, policy frameworks).

Multi-object cases (interactions between multiple actors or institutions).

5. Material Presentation

The method of presenting material influences both comprehension and engagement:
Literary forms (narratives, essays, reports, journalistic accounts).

Analytical data (statistics, charts, factual reports).

Official documents (policies, legal acts, corporate records).

6. Form of Task Delivery

Cases can be designed as:

Question-based (where learners answer open or guided questions).
Assignment-based (requiring comprehensive solutions, projects, or simulations).
7. Didactic Purposes

From a didactic perspective, case studies may aim at:

Identifying and solving a problem.

Exploring a specific theme through training sessions.

Critical analysis and evaluation.

Decision-making and managerial competence development.

8. Mode of Technical Presentation
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Modern technologies have expanded the formats in which case studies are delivered:
Printed cases (traditional written forms).

Electronic cases (digital documents, online modules).

Video cases (recorded scenarios, clinical cases).

Audio cases (interviews, narratives in audio form).

Multimedia cases (interactive simulations combining text, audio, and video).
Discussion

The typology outlined above demonstrates the versatility of the case study method. Each dimension
influences the depth of learning outcomes. For example, narrative cases tend to develop empathy and
engagement, while non-narrative statistical cases foster objectivity and analytical rigor. Similarly,
future-oriented cases prepare learners for strategic thinking and foresight, which are crucial in
management and policy-making contexts.

The integration of multimedia technologies has further enriched the case method. According to Bonk
and Zhang (2008), e-learning platforms and multimedia simulations increase accessibility, interactivity,
and personalization of learning experiences. This aligns with Kolb’s (1984) experiential learning
theory, which emphasizes that effective learning occurs when learners actively engage with real or
simulated experiences.

Moreover, the didactic goals of case studies overlap significantly with 21st-century educational
priorities such as critical thinking, collaboration, creativity, and problem-solving (Trilling & Fadel,
2009). Therefore, the systematic classification of cases is not merely theoretical, but has direct
implications for curriculum design and pedagogical practice.

Conclusion

The typology of case studies provides educators with a structured framework for selecting, designing,
and implementing cases that align with learning outcomes. By categorizing cases based on origin,
structure, time orientation, object, material form, task type, didactic purpose, and technical mode,
instructors can enhance the relevance, efficiency, and impact of the teaching process. As education
continues to evolve in the digital age, case-based methods—especially those supported by
multimedia—will remain an indispensable component of effective, experiential learning.
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